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INSTRUCTION

Trends in 04-05:


Individual Instruction: 

· Responded to increasing demand for virtual over face-to-face services; face-to-face sessions (1475) were down 2% while virtual sessions (712) were up 23 %. 

Group Instruction:

· Implemented in-class writing workshops with about 1200 students in attendance.
· Conducted reader response groups in several courses fulfilling Western’s writing requirement.

· Facilitated write-to-learn tasks in online learning communities for 240 students in Fall and Spring sections of AH 270.
Priorities for 05-06:

· Attach Center-facilitated online learning communities to more GER courses as new staffing levels permit.
· Assign dedicated Writing Center Assistants to facilitate a classroom-based support for writers in Writing II and WP courses.
FACILITY
Trends in 04-05:

· Raised student awareness of Internet presence to offset remote location.

· Piloted a second location on south campus in the Fairhaven computer lab.
Priorities for 05-06:

· Continue working with ATUS to investigate Western-supported chat software that would enable immediate responses to writers who can’t or won’t use us face-to-face.
· Plan and implement move to College Hall.
INTERNSHIP

Trends in 04-05:

· Published intern-authored multi-media manual for next year’s internship course.
· Mentored eight interns presenting sessions, two at national and six at regional writing centers conferences. 
· Guided intern in scholarship published in premier writing center publication, Writing Lab Newsletter.
Priorities for 05-06:

· Integrate new Writing Fellow hires into Writing Center internship staff development

· Pursue Woodring and ACC approval for locating what is now University 497f in AHE, Adult Higher Education.

PROGRAM

Trends in 04-05: 
· Assessed learning outcomes for pilot sections of Center-facilitated online learning communities.

· Proposed innovations in the Writing Fellows program to create a unified program of reading and writing support for students; collaborated with Director of Writing Instruction Support to propose a cohesive overall approach to writing at Western.

· Participated in Western’s innovative teaching and learning initiatives through TLA and First Thursday Faculty Development activities.
· Connected Western’s Writing Center program nationally and regionally by serving as President of the Pacific Northwest Writing Centers Association and member of the International Writing Centers Association’s executive board.
Priorities for 05-06:
· Revise five-year plan to reflect new curriculum-based initiatives and new priorities resulting from the program move to College Hall.

· Implement program innovations to support writers in WP and Writing II courses.

· Continue service commitments to Western, the PNWCA, and the IWCA.

Online Learning Communities

Writing Center – Art History 270 Partnership

Outcomes Assessment, 2004-2005
PURPOSE

· To describe learning outcomes of Writing Center Assistant-facilitated online discussions attached to large lecture courses, in this case, Art History 270.

METHODS

· Subjects:  From a class of 120 students participating in 12 learning communities, we selected two students from each group (N=24).  We also collected data from all discussion group facilitators.  

· Data:  From each student participant, we collected responses to each of six prompts for a total of 70 writing samples.  All six prompts posted by facilitators were also analyzed.  Point totals determining overall course grade in this section as well as those for a pre-OLC section were also collected for all enrollees.

· Analysis:  Using the linguistic concept of idea units along with Bloom’s Taxonomy, the researcher identified the level of cognition revealed in each idea unit.  Levels of cognition were tracked over the sequence of six prompts.  In addition, prompts were correlated with responses, comparing the level of cognition prompted with the level produced. 
RESULTS

· Intellectual Skills:  Over the course of the quarter, students demonstrated a 20% increase in higher level thinking skills, moving from the recitation of facts to application, analysis, synthesis, and evaluation as required by the prompts.  

· Academic Understanding:  Grades for students in the OLC section of the course were about 11% higher than for students in a non-OLC section of the same course.

IMPLICATIONS

· Informal writing allows students to practice—risk free—complex critical thinking skills.  Low-stakes writing also helps students demonstrate their thinking in a more effective presentation of ideas on formal, graded writing tasks.

· Assignments matter!  Students demonstrate the level of thinking skill required by the task assigned.  Prompts should intentionally sequence the levels of thinking skill to require increasingly complex tasks within and across quarters.

· Student assisted teaching using an online medium is a cost conscious way to promote student engagement in courses that typically lack opportunities for interactive learning—without overburdening course instructors.

· Collaborative learning in an affectively safe, peer mediated environment results in highly desirable learning outcomes, including growth both in intellectual skills and academic understandings. [image: image1.png]



