
DEDICATED TUTORING

The Program

What is Dedicated Tutoring? 

One of the objectives of the Writing & Tutoring Center this year was to help students where they are, both in terms of level of skill and in terms of location. The Dedicated Tutoring program (DT) does this by providing tutoring assistance to developmental-level English students in their classrooms. A similar area of focus is Adult Basic/GED math courses. 

In the past, the WTC has provided from four to nine sections of English 75, 85, and 95 with dedicated tutors. When DT sections are being assigned, the Director of the WTC contacts instructors who will teach sections of developmental-level English the next quarter. Instructors who are interested can make the request for a DT tutor. If tutor schedules permit, a tutor is scheduled to be in the classroom for one meeting a week. Tutors are available to the students both in the classroom and at the WTC. 

This guide walks through ideas for utilizing tutor help in the classroom, as well as expectations all involved (the program director, tutors, students, and instructors) might have. 

The Role of the Tutor

Dedicated tutors are made up of Writing & Tutoring Center tutors who also function as mentors or facilitators in designated classes once or twice a week. Dedicated tutors are usually either experienced tutors or they are students chosen by an instructor from whom they’ve previously taken the particular course they now attend as tutors. Because they are already experienced tutors, dedicated tutors have already demonstrated competence in the subject and familiarity with helping students. 

Dedicated Tutors (DTs) are expected to assist students with different aspects of English and can help students develop strategies for writing and editing their own papers. In particular, they are encouraged to help students with their study skills (study habits, time management, attitude toward learning, etc.).  By providing support, encouragement, and honest feedback, tutors work to foster confidence and success in students who may be struggling. The dedicated tutors also encourage students to become more comfortable accessing other support resources—such as the WTC—offered at TCC.

Dedicated tutors must be prepared to work with students in the course by showing up for their scheduled classroom and WTC time, communicating regularly with both the instructor and program director, and keeping up with the course syllabus, course outcomes, assignments, and readings. The tutor can also encourage students to visit the WTC for group tutoring sessions, one-on-one tutoring, and to make use of other resources, like eTutoring. Tutors are expected to be more like peer mentors for your students than like teaching assistants. 

It is essential for tutors to keep track of the data associated with the dedicated tutoring program. Tutors should gather entry and exit survey results, fill out group class drop-in planning sheets, fill out Tutoring Journal entries, and do their best to keep track of time spent in class. 

‑​

The Role of the WTC Program Director

The WTC Program Director facilitates the program by matching tutors with instructors and providing contact information, explaining expectations, assisting the tutors with scheduling group appointments, and providing support to tutors and instructors. The efficacy of the program is tracked through entry and exit surveys for all parties, collecting and analyzing TutorTrac data, and checking in with tutors and instructors. The Program Director should be accessible to students, tutors, and instructors who have questions or concerns about the DT program.

The Role of the Instructor

Instructors can help the DT run smoothly in their classrooms by being very deliberate in the role of the tutor in their classrooms. Here are some general ways in which to create the best possible experience for you and your students:

· Make sure the tutor has a syllabus, course assignments, and other important support materials early in the quarter.

· If your DT tutor is scheduled in time to do this, include information about DT in the course syllabus. 

· It is very important to introduce the tutor to the students, explaining his or her role and encouraging them to make use of the tutor’s support. Students’ attitudes toward tutoring and toward the DT will depend heavily on the instructor’s encouragement. 

· Instructors should also attempt to communicate with the tutor regularly and work with the tutor to create the best in-class use of his or her time. 

· Instructors should also communicate with the Program Director and facilitate the administration of the entry and exit surveys.

· For those students who require additional assistance, the instructor can let students know about Writing 96 (if there is space available) and how the tutor can work with students in both courses.

· Meetings are an important part of the dedicated tutoring process. They provide an opportunity to discuss course plans and determine ways to make the most of the dedicated tutor’s presence in the classroom. When possible, instructors should set up a meeting with his or her dedicated tutor before the quarter starts or during the first week. This meeting might cover the instructor’s teaching plans, the dedicated tutor’s ideas for the quarter, any information to be included on the syllabus about the dedicated tutor (such as email, schedule, and so on), and cover any duties that the instructor would like the tutor to perform. 

· After the quarter begins, meetings are a useful way to assess the tutor’s role and make improvements. These meetings could include any constructive criticism the instructor has regarding the tutor’s performance, and offer both the instructor and the tutor a time to discuss any difficulties that students may be having, to brainstorm different ways the dedicated tutor can reinforce the material being taught, or to collaborate on different ways to make the most of the dedicated tutoring experience. 

‑​

A Successful DT Experience

(a note from the Program Director, Heather Urschel-Speir)

The last year (five quarters of DT sections) has shown me that there are no guarantees for how a particular section of DT will go. One instructor who has had a DT section more than three quarters in a row admitted that it went very differently each quarter, even with the same level of English and the same tutor. There are many variables at work (do the instructor and tutor get along? Do their teaching styles work well together? Is this class of motivated or low key students?  Does the instructor over or under utilize the tutor? How will these particular students prefer to use the tutor? Will the tutor get off on a good foot with the students?). The most successful sections of DT had at least a few of the following characteristics in common:

· The instructor knew/worked with the tutor before (perhaps as a student in his or her class).

· The instructor values group work and peer collaboration.

· The instructor and tutor set the expectations for the quarter early on.

· The instructor strongly encourages students to utilize the tutor.

· The instructor gives the tutor very specific tasks.

· The tutor is proactive and energetic in the classroom. 

WAYS TO UTILIZE A DEDICATED TUTOR

Here are some real ideas from tutors and instructors who have found Dedicated Tutoring useful for their students. Some of the ideas include short narratives from the tutors. 

1) Assisting students with practical technology skills:

Some students in developmental-level English classes do not have some of the technology skills needed to be a successful student at TCC. Tutors can work closely with those students—either individually or in a class setting—to walk them through the step-by-step process of logging onto their portal and using their student email, logging on to Athens, accessing the online version of the Hacker, using Blackboard, logging into TutorTrac, using Word, using the pay-per-print stations, checking their grades and registration information, and sending papers to the eTutoring service. 

Tutors can also help students make use of some of the software available in the CALLAB and the WTC, such as PLATO, Inspiration (an outlining, mapping, and brainstorming program), and Kurzweil.  

2) Encouraging familiarity with campus resources: 

Tutors can help students become familiar with important campus resources, such as the MARC, the Information Commons, the Reading & Study Skills Center, CASA/MECA, and the Counseling/Advising Center. Tutors can be particularly useful in making students aware of the resources and help offered by the library and Writing & Tutoring Center staff.  

Tutors often lead students in their DT class in a tour of the Writing & Tutoring Center (when students have the chance to visit the WTC in person, they are more likely to return on their own later). 

3) Assisting with in-class group activities

One of the most common uses of tutors is to have them assist in peer workshopping rough drafts. They might “group hop” to see what kinds of questions and concerns the workshops have, read through drafts, and provide written or verbal feedback. They can encourage students to continue the process by visiting during the tutor’s group and one-on-one time dedicated to the class in the WTC. 

One instructor had her students keep a Question Log, so that when they were working in groups or individually on their drafts during the class, their questions for the tutors were specific and efficient (the tutor was able to cover more territory in this case. 

4) Helping explaining concepts and drafting strategies during class

Tutors, as students themselves, can offer students in developmental-level English classes a unique perspective on writing. Some have struggled through the same kinds of assignments, the same challenges, and even failures. They can offer students specific ideas and strategies that worked for them in the drafting process. Areas where tutors have been most helpful are pre-writing/brainstorming strategies, paper organization, thesis development, incorporating research, and grammar and documentation skills.

Here are a couple of specific ideas from our tutors:

a) Developing an organized paragraph: 

In this exercise, the tutor reviews students’ papers and discusses the strengths of the well-developed papers. It helps the students get comfortable with each other, with the tutor, and with their writing skills. The example below is from one of the tutors who used this exercise: 

The instructor asked me if I had any suggestions or saw anything that he should go over with the class according to the papers I had read. I told him that the students needed help with organizing their paragraphs in their essays, and sentences in their paragraphs. He asked me to come in and go over a paragraph with the students, and I suggested the highlighting method.

Summary:

· Pick a paragraph to go over with the class and pull it up for the whole class to see (this could also work with individual students); 

· Tutor helps students color coordinate the sentences that relate to each other using the highlighter function (for example, one topic might get orange, and another yellow); I let them tell me if a sentence was related to another sentence, the topic sentence, the paragraph, or did not relate at all.

· Take out the “colors” that don’t match any other colors in the paragraph and paste them on a blank sheet for possible use in another paragraph;

· Put all the related “colors” together;

· Read the paragraph, or new paragraphs.

· Have students try this with one of their own paragraphs. 

Tutor’s Reflection: 

The instructor said that the idea of creating a visual pattern for the students to see when they are organizing or revising their essays was a great idea. I think that some of the students learned how to organize their papers better from this exercise. Some of the students even did this on their own in later papers they wrote. 

b) Pre-Writing Techniques: 

In this exercise the tutor reviews pre-writing techniques such as brainstorming, clustering, and outlining. The tutor might discuss how to organize a paper and how to develop a detailed thesis statement by using these methods. 

Summary:

· Introduce the concept of “pre-writing”;

· Have students explain the essay topic and sub-topics;

· Write the topic and sub-topics on the board using the clustering and brainstorming methods;

· Explain how free-writing works (perhaps show an example);

· Have students spend 10 minutes using one of the methods;

· Show students how to turn the pre-writing techniques into an outline;

· Discuss developing a thesis statement from outline.

Example:

I went in the front of the class and asked the students if they had ever used any free-writing, clustering, or brainstorming techniques. I also asked the students about the topic and sub-topics of their papers. I then put each topic and sub-topic on the board using the clustering method and the brainstorming method. I spoke about the free-writing technique since I could not effectively show them how to free-write on the board. I had the students pick one of the methods we had discussed and then had them write for 10 minutes to generate ideas on the topic of the essay they were currently working on. After they were done, I showed them how to turn the brainstorming and clustering methods into an outline. I then showed them how to gather the information from an outline to come up with a detailed thesis statement. After we discussed this, they had a chance to come up with their own outlines and thesis statements.

Tutor’s Reflection:

This helped many of the students in the class because most of the students did not know how to generate ideas for an essay in an effective way. Some of the students used the techniques to come up with ideas for their paper. Most of the students clearly understood how these methods could help them in producing ideas for their paper and used these techniques on their own time. For instance, one person in the class used the free-writing method at home and produced seven and a half pages of single-spaced material. That student could not use all of the material, but he did come up with some great ideas that could be used for the essay the class was working on. He then came up to the WTC and made an appointment to filter through his ideas. After we went through the many ideas he picked out some of the better ones and eventually produced a well written essay. 

c) Observe Student Progress on Assignments: 

The tutor walks around the class and observes the homework that the students are reviewing to see that they are getting it done and to make sure the students understand the material. 

Summary: 

· Walk around class when students are reviewing assignments;

· Assist those students who are having difficulty with the material;

· Inform the teacher if a concept needs to be reviewed.

Example:

I came into the class while the students were already reviewing the homework they had done the night before. I walked around the class and looked over the students’ shoulders to make sure they had the right answers written down and helped them if they did not understand what was being talked about. If they did not have any answer written down, I would sit next to them and help them until they understood what was being reviewed. Most importantly, I was able to inform the instructor if the students needed to go over a concept again based on the answers I saw.

Tutor’s Reflection: 

While I was walking around the class, I saw some students who had not written down any answers and were filling in the answers as the instructor and other students were going over the homework aloud. I sat down with those students and helped them with the concept they were having a hard time with. I also acted as a voice for the students who would not speak up about the things they did not understand. That way the instructor could review a concept with the class if they needed it and the students could feel comfortable without being put on the spot.

d) Tutor teaches a specific concept:

Have the tutor teach simple concepts to the class so the students can get a different perspective on areas with which they are having difficulty. This may help the students become more comfortable with the tutor. The session can last for any length that the instructor and the tutor agree on.

Summary: 

· Choose a concept that the students might be having difficulty with;

· Set up a date and time that the tutor can teach this concept;

· Have tutor teach the students with the instructor’s assistance;

· The instructor can paraphrase the tutor’s lesson to make sure the students understood what was being taught.

Tutor’s Reflection: 

When I took over a class it was very spontaneous. My instructor asked me to think about 

anything I had noticed that the students were having trouble with. Throughout the quarter I read enough of the students’ essays to know that they were having trouble with paragraph unity, thesis statements, and transitions. I took fifteen minutes at the end of class to give some brief instruction about the topics. I believe it was beneficial for many students in the class to hear a different perspective. It also seemed to build the students’ confidence in asking for help. 

5) Leading activities during instructor’s absence

If a good relationship has been established between the students and tutor, the tutor can work with the whole class in the teacher’s absence—for a peer workshop, a quiz or exam review session, to cover difficult concepts, etc. There are, however, a few things to consider when utilizing the DT in this way:

· tutors are not teaching assistants and should not be involved in grading papers.

· Only tutors who feel very comfortable leading a class should be asked to do this. 

· If tutors are asked to cover a class day (which should not happen more than once or twice during a quarter), students should be required to attend. In cases where attending was optional, students rarely showed up. Have the tutor take role. 

· Set up very clear guidelines and activities for these sessions (please do not expect tutors to develop a whole class lesson on their own).

6) Assisting during office hours

One of our regular instructor/tutor DT teams has found this strategy successful. Rather than meet students in the WTC, the tutor met with students in the instructor’s office during extended office hours. 

7) Leading out-of-class group workshops 

This is a strategy used regularly by Supplemental Instruction (SI), a more structured version of DT, where students meet, as a group, with a tutor outside of class. This works quite well in “concept/content” heavy disciplines such as math and science, but might work with smaller groups for writing classes. Tutors are encouraged to survey the students for their best possible meeting times for these sessions, and they are scheduled into the tutor’s WTC tutoring schedule. If few or no students show up for these by mid-point in the quarter, this time is reverted back to individual appointment time.

8) Helping with grammar lessons

Tutors often have refreshing and unique ways of explaining grammatical rules and concepts! Grammar review and teaching has been one of the most successful (and fun!) ways in which our instructors have utilized their DT tutors over the last year. 

Here is a specific idea from one of our tutors:

Online Hacker Exercise: 

It might be useful for the tutor to take the students to the CAL lab or another computer room to do an online Hacker (Writer’s Reference) exercise. The Hacker exercise could identify what the students know and what they might need to work on. This way of utilizing the tutor might also help students become more comfortable with the tutor and also in using the computers on campus. 

The types of exercises available on the Writer’s Reference Web site include writing exercises (e.g., topic sentences, thesis statements, and transitions), grammar exercises (e.g., verb forms, parallelism, punctuation), and research exercises. Some developmental-level English classes begin introducing MLA citation style, and these exercises are beneficial in strengthening students’ understanding of academic essay requirements.

9) Offering specific supplementary activities.

During fall 2008, one instructor asked her DT tutor to be in charge of helping students with their vocabulary building, and they developed a fun game that the tutor coordinated each week. If an instructor identified an area that can be covered throughout the quarter, one that might be accessible to a tutor and make good use of his or her time, this kind of specific, intentional DT can be quite effective.

10) Providing study skills model and life mentor

Though listed last, this is perhaps the most important possible use of a DT. The tutor can be a built in support system for struggling students in a class. Instructors can make specific referrals for students who seem to be fading away in a class, and have the DT spend more time with that student to draw him back in. Tutor can help students who are having trouble getting the work for the course done by focusing with the student on time management skills. The tutor can also talk with a student about barriers and challenges that are making life and school difficult. If permission is received by the class at the beginning of the quarter, the DT can create a contact list and check up on students who have stopped attending class, to see if they can help the student get back on track. 

This guide is anything but comprehensive. There are books worth of ideas and activities possible for Dedicated Tutoring! As tutors get more experience and instructors get more creative ideas, we hope to add to this guide, in order to pass these ideas on to the next instructor/tutor duo!

Contact information:

Heather Urschel-Speir

Program Director, Writing & Tutoring Center, Dedicated Tutoring Program

253-566-5184

hurschelspeir@tacomacc.edu
office: Building 7, room 221
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